This study aimed at describing a peer-taught program in teaching the English novel course for thirdyear students at University College of Educational Sciences in Palestine. Through sharing the role of teacher with the students, students were able, with support, to learn and share their learning with their classmates. The major aims of the study were to find out whether the adoption of peer-teaching strategy can enhance the students' awareness about and achievement in the plot, characters, themes, and symbols of the three assigned English novels and to find out whether the adoption of this strategy can raise the students' motivation toward this course. Throughout the course, learners spend time summarizing the novels, evaluating the work or ideas of their peers, and explaining rationales-all significant activities that uphold critical thinking and long-term preservation of information. The results of the study showed that peer-teaching strategy has enhanced the students' motivation and achievement in plot, characters, themes, and symbols of the three English novels.
INTRODUCTION
There are many variations of the word 'peer coaching' such as technical coaching, team coaching, collegial coaching, cognitive coaching, and challenge coaching. Technical coaching and team coaching involves new curriculum and instructional techniques into teachers' habits. Collegial and cognitive coaching look for improving existing teacher practices by refinement techniques, developing collegiality, increasing professional dialogue, and assisting teachers to reflect on their teaching (Showers and Joyce, 1996) . Challenge coaching concentrates on identifying and treating a specific problem and can be used in a larger context than the classroom such as a school or grade level (Ackland, 1991) . Showers and Joyce (1996) has examined the history of coaching. Peer coaching started in the early 1980s as a strategy to improve the degree of implementation of new curriculum and instructional techniques. They maintained that "teachers who had a coaching relationship -that is, who shared aspects of teaching, planned together, and pooled their experiences -practiced new skills and strategies more frequently and applied them more appropriately than did their counterparts who worked E-mail: uabubaha@yahoo.com Authors agree that this article remain permanently open access under the terms of the Creative Commons Attribution License 4.0 International License alone to expand their repertoires" (Showers and Joyce, 1996,) . Peer teaching can entail mutual planning, observation, and feedback, rather than serving as traditional and formal evaluation or review, in order to increase the level of performance of instructional techniques and courses (Showers and Joyce, 1996) .
Peer tutoring is a brand of peer-mediated, peerassisted learning, entailing problem solving and systematic teaching strategies to help the slow learners. In addition, Dineen et al. (1977) highlighted that the opportunities for skill practice and social communication are chiefly meaningful for at-risk students. Cross-age tutoring is a peer tutoring approach that brings together students of different ages, with older students having the role of tutor and younger students having the role of tutees. Cross-age tutoring has been successfully applied to students with varying disabilities (Hall and Stegila, 2003) . Bruffee (1995) asserted that institutionalized peer tutoring, which began during the 1970s can also be identified as one method of encouraging more studentcentered activity, including: self-corrected learning or informal group discussions, to make sure that they are suitable, competent and effective. Peer tutoring is a costeffectively and educationally valuable intervention that can benefit both the tutor and tutee, socially and educationally by motivating them to learn (Miller et al., 1995) .
There are many strategies used by peer coaching programs. These approaches can be classified into establishing a culture of standards and expectations, improving instructional capacity, supporting a process of ongoing evaluation, and connecting classroom practices to policy context. The debate arose in the use of two particular strategies which are incorporating feedback into the peer coaching process and using peer coaching to evaluate learners. The utilization of feedback by mentors in peer coaching classically follows observations as a way to mirror on what was seen. Hoxby and Weingarth (2005) estimate classroom peer effects for 4 th through 8th grade students from Wake County in North Carolina, using the sum of math and reading end-of-year test score levels as the outcome measure. They exploit a recent policy intervention to measure classroom-peer effects, in which some students were reassigned to different schools in a manner that was supposedly random conditional on students' fixed characteristics. They construct an instrumental variable for the lagged scores of current classroom peers using the initial-period scores and fixed characteristics of the randomly assigned section of the current school-by-grade peer group. The results show significant implications for peer coaching technique.
LITERATURE REVIEW
Zabel (2008) studies data from New York City public schools that indicate classroom assignments but not teacher identifiers. Classroom peer effects are estimated for 4th and 5th grade standardized test scores (in levels), but only school-level fixed effects are used. He takes two approaches: in one case, classroom peer distinctiveness are instrumented by grade-within-school peer characteristics, and the second case tests are limited to schools with larger class sizes, within which there is less scope for classroom-level cataloging. This was used to avoid bias from non random classroom assignment within schools. The findings were significant for grade-withinschool peer coaching. Figlio (2005) studied the effects of peer behavior on student performance. He estimated the impact of peer disruptive behavior on individual student behavior and test scores employing data from a single large Florida school district. He controlled the student heterogeneity via student fixed effects. He utilized a novel identification strategy; the fraction of boys with female-sounding names in a classroom is employed as an instrument for peer behavior. He found that peer disruptive behavior is associated with both an improved likelihood that a student is suspended and a reduction in achievement test scores. The current study contributes to the existing stock of peer effects research by providing reliable identification of classroom teachers across a broad range of schooling levels, estimating multiple levels of fixed effects, capturing overflows from unobserved peer ability, and estimating nonlinear models that reveal heterogeneous peer effects with important policy implications. Betts and Zau (2004) calculate approximately classroom-level effects on standardized test-score gains in San Diego, controlling for student fixed effects and for several observed teacher characteristics. However, they do not employ teacher fixed effects. They also limit their tests to elementary school students, on the grounds that only elementary students spend most of their time in a single classroom and therefore, most likely, are more vulnerable to the authority of classroom peers than are students who move across classrooms throughout the day. Simultaneously, the findings were very significant for the peer coaching and students who were exposed to this technique performed significantly on the test gains.
Peer tutoring and peer counseling have showed good cost-effectiveness, while traditional remedial programmes proved to have very cost-ineffective. Lawson (1989) reviewed 19 colleges and universities in Canada recognized as having peer assisted learning programmes. Peer tutoring was found to be more frequent than peer counseling. Detailed reports of goals, selection, training, logistics and methods for evaluation of programmes are provided, but little hard data on comparative effectiveness and cost-effectiveness. Peer assisted learning programmes in the United States medical schools were surveyed by Moore-West et al. (1990) . Of 127 colleges in an association, 62 replied and of these, 47 had peer tutoring programmes while 40 had 'advising programmes and 13 had 'peer assessment programmes'. The results showed a very advanced advantage for peer tutoring programmes compared to peer counseling.
Ching and Chang-Chen (2010) have conducted a case study of peer tutoring program in higher education for university students at National Formosa University in Taiwan during academic years 2007 to 2009. There have been 12 tutors providing peer tutoring service, through a Teaching Excellence Project, at the dormitory learning resources center. For the past 3 years, the project has shown to be a true success; tutors now work intimately with tutees, and they also support the instructors during schooling and activity incorporated instruction gatherings. Peer tutoring with skilled and experienced instructors has been one way to encourage extracurricular education services for university students. It is also a technique for improving educational efficiency whereby tutors work together to employ strategies through a systematic process. The findings clearly revealed that the reciprocal peer tutoring programs were flourishing in regard to tutors and tutees' achievements, motivation and attitudes.
The peer coaching strategies vary among these categories, but all of the programs use peers to achieve the goal of improving the teaching and learning procedures. The most ordinary use of peer coaching programs has been for beginning teachers with less than 3 years of experience. Research on orientation programs come across that beginning teachers profit from a formal and structured induction team approach rather than from casual mentoring programs (Klug and Salzman, 1991) . Bonelli (1999) maintained that 19 states and the District of Columbia have called for teacher mentoring programs for beginning teachers, and 10 of the remaining states have established voluntary mentoring programs for beginning teachers. The data do not indicate the dominance of peer coaching programs for teachers with more than 3 years of experience. Research reveals, though, that peer coaching programs support professional growth, gratitude, experience-enhancing roles, and collegiality for teacher mentors (Killion, 1990 ).
Showers and Joyce opposed the use of verbal feedback in the peer coaching process because of its similarity to supervision, which weakens collaboration. Rather than promoting a feedback sphere, Showers and Joyce believe that the peer coaching process should focus on the components of planning and developing curriculum and instruction (Showers and Joyce, 1996) .
NECESSARY SUPPORT FOR A PEER COACHING PROGRAM
Establishing a culture conducive to collegial and professional interaction is critical. Becker's (1996) This list emphasizes logistical planning, the significance of trust among participants, stipulation of resources from the administration, and the need for assessment of the initiatives.
PROBLEMS ASSOCIATED WITH PEER COACHING
There are many problems that may result from a peer coaching program such as restricted resources, inadequate training, and lack of evaluation. Research on peer coaching cites the need for quality training for peer coaches to develop an efficient qualified development program (Evertson and Smithey, 2000; Holloway, 2001; Perkins, 1998) . Moreover, many schools and universities have limited access to funds for professional development. In peer coaching programs, teachers may frequently use peer teaching without prior arrangements. Additionally, time is required for collaborative planning and development of lesson plans. These are resource and logistics issues that the administration must solve through reallocation and restructuring of the school to ensure an effective program. Developing a formal evaluation process of the peer coaching program at the university level is crucial to the program's success. Some schools and universities do not have the capacity to decide on the ways that a program impacts teachers and students. Effort should be made to collaborate with local universities or organizations that have the capacity to evaluate peer coaching programs.
Though traditional lecturing proved to be effective inside literature classrooms, very few researches have been conducted to examine the effectiveness of total peer-coaching in teaching the novel course inside universities. This study examines the effectiveness of peer teaching programme for a novel course namely 'Three Novels: Joseph Andrews for Henry Fielding, Hard Times for Charles Dickens and Jane Eyre for Charlotte Bronte' at University College of Educational sciences in Palestine.
SIGNIFICANCE OF STUDY
Many teachers of English literature at universities and colleges in Palestine struggle to help learners develop the main skills of English novel courses. While improving language proficiency is the major aim, literature instructors also strive to nurture autonomous, confident learners who work well together, fostering a positive attitude to the language and the university. The use of peer teaching within the English novel lectures would appear to have the scope to enhance learning and student experiences. This study represents an attempt to both describe a peer-taught program in teaching the English novel course for third-year students at University College of educational Sciences. Through sharing the role of teacher with the students, students will be very able, with support, to learn and share their learning with their classrooms.
MAIN QUESTION AND OBJECTIVES OF THE STUDY
This study aimed at finding out the effectiveness of peerteaching inside the English novel classroom at University College of Educational Sciences in Palestine. The main question of the study examines to what extend peerteaching strategy can raise the achievement of third year students in the English novel course. The sub-questions are:
1. Does peer-teaching enhance the students' awareness about the plot of the novels? 2. Does peer-teaching enhance the students' awareness about the characters in the novels? 3. Does peer-teaching enhance the students' awareness about the themes and symbols of the novels? 4. Does peer-teaching enhance the students' evaluation and analysis of the different aspects of the novels? 5. Does peer-teaching enhance the students' motivation inside the English novel course?
The major aims of the study are to find out whether the adoption of peer-teaching strategy can enhance the students' awareness about the plot, characters, themes, and symbols of the English novels and to find out whether the adoption of this strategy can raise the students' motivation toward this course.
METHODOLOGY

Design, Sample and Instruments
This study has adopted a study-case design. This study-case consists of a section of the third-year students majoring in English as an intact group at the University College of Educational Sciences in Palestine. The sample consists of 30 students registering the novel course entitled 'Three Novels: Joseph Andrews for Henry Fielding, Hard Times for Charles Dickens and Jane Eyre by Charlotte Bronte'. The study was planned for the semester fall of 2013/2014 which entails peer-teaching for 16 weeks. The main instrument of the case-study comprised the use of three standardized tests (First Exam, Second Exam and Third Exam) which measure the students' achievement in the three mentioned novels. The validity and credibility of the exam were determined by a group of experts on literary studies. They were responsible for piloting the exam items in other universities. A committee of Ph. D. experts took part in evaluating the items of the tests to ensure their validity and credibility. Another qualitative tool was used in which two interviews were conducted to find out the students' motivation towards the peer-taught course at the end of the semester.
PROCEDURES
The intact group comprised a section in the University College of Educational Sciences consisting of third-year majoring in English and counting 31 students (7 males and 24 females). The researcher conducted the study using the syllabus 'Three Novels: Joseph Andrews for Henry Fielding, Hard Times for Charles Dickens and Jane Eyre by Charlotte Bronte. Table 1 shows the major procedures of the study.
Peer-group 1 which consisted of 10 students was assigned to teach the other two groups the first novel. The time span allowed to the students was five weeks. Within the five weeks, Peer-group 1 performed many tasks such as the proper use of multimedia such as lecturing, discussing, showing movies, power-point presentations and simulations. Peer-group 1 listened to the students' questions and was able to answer their questions competently. The role of the researcher was mentoring and monitoring the students' performance with immediate feedback. At the end of the allotted period, the students in Peer-group 1 prepared a bank of questions about the novel 'Joseph Andrews' from which a standardized, validated and credibility-tested exam was designed as an achievement test. On October 15, the students sat for the test.
Table 1 also shows that peer-group 2 which consisted of 10 students was assigned to teach the other two groups the second novel. The time span allowed to the students was five weeks. Within the five weeks, Peer-group 2 performed many tasks such as the proper use of multimedia such as lecturing, discussing, showing movies, power-point presentations and simulations. Peer-group 2 listened to the students' questions and was able to answer their questions proficiently. The role of the researcher was mentoring and monitoring the students' performance providing immediate feedback. At the end of the allotted period, the students in Peergroup 2 prepared a bank of questions about the novel 'Hard Times' from which a standardized, validated and credibility-tested exam was designed as an achievement test. On October 15, the students sat for the first exam.
Table 1 also shows that Peer-group 3 which consisted of 11 students was assigned to teach the other two groups the third novel. The time span allowed to the students was five weeks. Within the five weeks, Peer-group 3 performed many tasks such as the proper use of multimedia such as lecturing, discussing, showing movies, power-point presentations and simulations. Peer-group 3 listened to the students' questions and was able to answer their questions skillfully. The role of the researcher was mentoring and monitoring the students' performance providing immediate feedback. At the end of the allotted period, the students in Peergroup 3 prepared a bank of questions about the novel 'Jane Eyre' from which a standardized, validated and credibility-tested exam was designed as an achievement test. On October 15, the students sat for the first exam. Table 2 represented in Figure 1 shows the students' results in the question strands for the plot, characters, themes, symbols, and evaluation. Figure 1 shows the students' results in the English Novel course. The figure answers the following questions:
RESULTS AND DISCUSSION
Question 1
Does peer-teaching enhance the students' awareness about the plot of the novels?
The results of the standardized test are significant for this question. The average-means of passing scores was 24 out of 30. That means that the total score is 80%. Due to peer-coaching, the students were able to identify the major events in the three novels and were also to recognize the plot organization. They were also able to arrange the events subsequently. These results were in harmony of Ching and Chang-Chen (2010) who found peer-teaching as an effective strategy in literature. It was obvious that when students worked individually, conducted study groups, and performed some sketches of the different novels, they have strengthened their knowledge in the literary plot of the different novels.
Question 2
Does peer-teaching enhance the students' awareness about the characters in the novels?
The results of the standardized test are significant for this question. The average-means of passing scores was 25 out of 30. That means that the total score is around 85%. Due to peer-coaching, the students were able to identify the major characters in the three novels and were also to recognize their roles and link to the plot. They were also able to analyze the major characters and their implications. These results were in harmony of Figlio (2005) who studied the effects of peer behavior on student performance and found peer-teaching as an effective strategy in literature. It was obvious that when students had identified the characters, analyzed them, conducted study groups, and performed some sketches of the different characters, they have broadened their knowledge in the literary plot of the different novels.
Question 3
Does peer-teaching enhance the students' awareness about the themes and symbols of the novels?
The results of the standardized test are significant for this question. The average-means of passing scores was 23 out of 30. That means that the total score is around 80%. Due to peer-teaching, the students were able to identify the major themes and symbols in the three novels and were also to recognize their significance. They were also able to analyze the major themes and their implications. These results were in harmony of Hall and Stegila (2003) and Bruffee (1995) who studied the effects of peer behavior on student performance and found peerteaching as an effective strategy. It was obvious that when students had identified the themes and symbols, analyzed them, conducted study groups, and presented some power point presentations, they have widened their knowledge in the literary themes and symbols of the different novels.
Question 4
Does peer-teaching enhance the students' evaluation and analysis of the different aspects of the novels?
The results of the standardized test are significant for this question. The average-means of passing scores was 21 out of 30. That means that the total score is around 70%. Due to peer-teaching, the students were able to evaluate the major plot, characters, themes and symbols in the three novels and were also to provide each other with their opinions. They were also able to analyze the major aspects of the novels and find their implications. These results were in harmony of Hoxby and Weingarth (2005) and Zabel (2008) who found that peer behavior can raise the students' performance and found peer-teaching as an effective strategy. It was obvious that when students had evaluated the plot, themes, symbols, analyzed them and given their point of views about them through study groups, they have expanded their knowledge about the evaluation strategy about the different novels.
Question 5
Does peer-teaching enhance the students' motivation inside the English novel course?
The results coming from the students' interviews are significant for this question. Students are likely to be intrinsically motivated (a) if they attribute their educational results to factors under their own control, also known as autonomy, (b) if they believe they have the skills to be effective agents in reaching their desired goals, also known as self-efficacy beliefs and (3) if they are interested in mastering a topic, not just in achieving good grades. On the other hand, extrinsic motivation refers to the performance of an activity in order to achieve an outcome, whether or not that activity is also intrinsically motivated. Extrinsic motivation comes from outside of the students. Common extrinsic motivations are rewards (for example grades) for showing the desired behavior, and the threat of punishment following misbehavior (Richard and Deci, 2000) . The results show that peer-teaching has improved both the intrinsic and extrinsic motivation. These findings adhere with Pritchard and Ashwood (2008) who maintained that peer coaching can raise the students' intrinsic and extrinsic motivation.
CONCLUSION, LIMITATIONS AND RECOMMENDATIONS
Lecturers who involve their learners in peer teaching can share aspects of teaching, plan together, pool their experiences, practice new skills and strategies more frequently. Learners who work in groups can perform better on tests, mainly in regard to reasoning and critical thinking skills (Lord, 2001) . Involving students to work with each other is an effective methodology because it forces students to be energetic learners and to talk through course concepts in their own words. However, there are many variations on how peer teaching can be used to boost learning inside the classroom. Goto and Schneider (2010) maintained that peer activities can be very efficient in getting students to engage in critical thinking; hence, producing deeper learning results.
This study represents an attempt to both describe a peer-taught program in teaching the English novel course for third-year students at University College of Educational Sciences. Through sharing the role of teacher with the students, students were able, with support, to learn and share their learning with their classmates. The major aims of the study were to find out whether the adoption of peer-teaching strategy can enhance the students' awareness about the plot, characters, themes, and symbols of the English novels and to find out whether the adoption of this strategy can raise the students' motivation toward this course.
The results of the study showed that peer-teaching strategy has enhanced the students' socialization and their achievement in plot, characters, themes, and symbols of the English novels. Throughout the course, learners spend time summarizing the novels, evaluating the work or ideas of their peers, and explaining rationales -all significant activities that uphold critical thinking and long-term preservation of information. This type of peer instruction is connected with the backing of critical thinking skills as well as understanding of intricate literary concepts (Goto and Schneider, 2010) . However, it has been of great importance that instructors should instantly notice where clarification might be needed based on what the groups struggled with, or when they tremendously chose incorrect answers (Simon et al., 2010) . DiosoHenson (2012) has found that peer-teaching can be of great efficacy to help college students perform better in exams due to the shared experience among the peers.
One, however, cannot ignore the limitations of peerteaching. The focal group of the study is rather small; therefore, we cannot over generalize the results of this study. It is tricky to grade each team member systematically, according to their performance. The researcher has suggested a way to minimize the problems faced with this dilemma. The students were asked to evaluate their peers and themselves. By assessing themselves, learners were more likely to produce more sensible results. It should be highlighted that learners tend to view themselves and their peers as too inexperienced to be making precise and reasonable assessments of their work. This is chiefly factual when students are receiving grades based on peer feedback (Kaufman and Schunn, 2011) . The researcher has asked the students to prepare suggested exam questions. By this, the students have been involved indirectly in receiving grades based on peer feedback. It was noticed that students tend to judge themselves and their peers rather generously. Thus, it has been suggested that peer assessment may need to be implemented for a considerable amount of time before accurate results can be expected. Peer-teaching is sometimes challenging because there is supposed to be an equal work load, in which all members do not do their part. Workloads should be shared proportionally and group members ought to contribute equally. It has been obvious that few members might work harder than their irresponsible peers. Students generally question the ability of peers to assess their work, and the value of the feedback being received. It might be very essential to have other researches to explore the effectiveness of per-teaching in bridging the individual difference among peers.
